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ÅMethod has  diminished rather than enhanced our 

understanding of language teachingò  (p. 597).  

Prabhu, argued that there is no best method and that 

what really matters is the need for teachers to learn  

ñto operate with some personal conceptualization of 

how their teaching  leads to desired learningðwith a 

notion of causation that has a measure  of credibility 

for themò (p. 172).



Allwrightôs exploratory practice (EP) suggests 

these specific practices.

ïidentifying a puzzle, that is, finding something puzzling in 

a teaching and learning situation; 

ïreflecting on the puzzle, that is, thinking about the puzzle to 

understand it without actually taking any action; 

ïmonitoring, that is, paying attention to the phenomenon that 

is puzzling to understand it better; 

ïtaking direct action, that is, generating additional data from 

the classroom; 



ïconsidering the outcomes reached so far, and deciding what 

to do next, which involves determining whether there is 

sufficient justification to move on or whether more 

reflection and more data are needed; 

ïmoving on, which means deciding to choose from several 

options to move toward transforming the current system; 

and 

ïgoing public, that is, sharing the benefits of exploration 

with others through presentations or publications. 



Maxims

Kumaravadiveluôsframework is shaped by three

operating principles: particularity, practicality, and

possibility.



Particularity

ÅParticularity seeks to facilitate the 

advancement of a context-sensitive, location-

specific pedagogy that is based on a true 

understanding of local linguistic, social, 

cultural, and political particularities.



Practicality

ÅPracticality seeks to rupture the reified role 

relationship between theorizers and 

practitioners by enabling and encouraging 

teachers to theorize from their practice and to 

practice what they theorize.  



Possibility

ÅPossibility seeks to tap the sociopolitical 

consciousness that students bring with them to the 

classroom so that it can also function as a catalyst for 

identity formation and social transformation (see 

Kumaravadivelu, 2001). 
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Puzzle One
ÅHow to infuse language development into 

a content-based curriculum?

ÅAre we testing what we want the students 

to learn?



CONTENTLANGUAGE



The mastery of new subject matter and the 
provision of comprehensible L2 input and 
output through cumulative task-based 
interaction sequences in academic style 
and driven largely by authentic materials, 
ǎǳŎƘ ǘƘŀǘ ƭŜŀǊƴŜǊǎΩ ƭŀƴƎǳŀƎŜΣ ŀŎŀŘŜƳƛŎΣ 
real life, and learning skills are fostered in a 
positive, cooperative, and supportive 
environment.
Content, tasks and projects in the language classroom (2004 Conference Proceedings)



CONTENT PURPOSE

LANGUAG

E



Opportunities Model

Crabbe D. (2003) The quality of language 

learning opportunities. TESOL Quarterly.



Language Acquisition

In order to acquire a language and to 

develop true competency in a language 

you need to:

ÅReceive input

ÅProduce output

ÅParticipate in interactions 

ÅGet feedback



In order to acquire a language and to 

develop true competency in a language 

you need to:

ÅRehearse

ÅUnderstand about language

ÅUnderstand about learning



input output

OUTPUT mirrors INPUT



input output

Ignored students and situations

Up-take Out-take

STUDENT/LEARNE
R



Puzzle Two ïWhat is reading 
comprehension?



Generic Comprehension

ñEvery reader who comprehends is going beyond the 
given text to understand it in a truly unique manner. 
Although a culture tends to share common meanings 
and any text usually has accepted or bottom-line 
interpretations, readers also have their own unique 
remembered images and interpretations of the world and 
they bring these to their reading.ò

Å Pinnell, G.S. (2002) The guided reading lesson ïExplaining, supporting, and prompting for 
comprehension. In (C.C. Block, L. Gambrell, M. Pressley, (Eds.) Improving Comprehension 
Instruction (pp.111.San Francisco, CA: Jossey-Bass.



Main Idea

ÅCritical View: 
o The main idea is simply one possible meaning 

available to a reader, usually an officially sanctioned 
interpretation of a particular text. 

Å OôNeill, M. (1993). Teaching literature as cultural criticism. English Quarterly, 25, 19-
25.



Puzzle

ÅWhat is comprehension?

ÅWe need students to converge on similar 

ideas in order to start the language lesson.



Purposeful Reading



Reading Comprehension Literature

ÅReading purpose plays a critical role in the 
comprehension process.

ÅPichet J.A., & Anderson, R.C. (1977). Taking perspectives on a 
story. Journal of Educational Psychology, 69, 309-315.



Purposeful Reading

ÅThey reported on the influence that reading 
purpose had on the inferences that readers 
made when reading.

Å Narvaez, D., van den Broek P., & Ruiz, A.B. (1999). Reading purpose, types 
of text and their influence on think-alouds and comprehension measure. 
Journal of Educational Psychology, 91 (3), 488-496.



Developing Language for Outtake

Grammar for comprehension

Vocabulary for expression
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and language 
objectives

Vocabulary for 
Comprehension

Purposefulnes
s
Scaffolding

Writing and 
Oral activities 
for feedback

Grammar for 
accuracy or 
content output

Comprehensive 
review of key 
vocabulary and 
key concepts ɀ
all skills used.
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Purposeful Reading

ÅHaving a purpose means having a reason to 
read and approaching a text with a particular 
goal in mind, whether that goal involves learning 
or entertainment. In both real-world and 
classroom situations, purpose affects the 
reader's motivation, interest, and manner of 
reading.

Å Elizabeth K. Knutson, (1998). Reading with a Purpose: Communicative Reading Tasks for the 
Foreign Language Classroom. Center for Applied Linguistics:Online Resources: Digests. EDO-FL-
98-13.



INPUT UPTAKE OUT-TAKE OUTPUT FEEDBACK REHEARSAL

Savvy 
Language
Learner

Capstone

Present 

a language 

development 

plan.

Reading:

1-Variation in Language

2-Sociolinguistic Rules of 
Speaking

3-Child Language 
Acquisition: Phonology

4-Brain Development and 
learning a Second 
Language

5- Language Acquisition: 
The Early Years

(Making 
Connections:Pakenham

Films

Podcasts

Videocasts

Short 
Readings



Puzzle ςHow to decide on a 
purpose?



Purpose

Have a clear 

problem

Have to care 

about the 

problem

Have a clear goal

Have a clear 

action that they 

can take

Have to care 

about the goal

Be open to 

feedback

Fronting Problem Solving

Supports Model-based thinking. 
Students build their own models of 
how they understand the content

Awareness of 
the issues

Identification of 
personal relevance

Modification of 
beliefs/actions

Assessment of 
modification

Transformation



CONTENT PURPOSE

LANGUAGE



Puzzle ςLesson Delivery 
Framework



Practice and Application
Interaction

INPUT

UP-TAKE OUT-TAKE
OUTPUT

Making Materials 
Comprehensible

FEEDBACK
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LANGUAGE DEVELOPMENT

Activation and 
Preparation

Review and 
Assessment

Lesson Delivery Framework
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Puzzle - Vocabulary

What?

When?

Where?



Vocabulary for 
expression
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Puzzle ςIncidental Learning

Just in time

On Demand



Developing Language for Outtake
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